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I want to thank the organizers of this conference for inviting me to speak as part of your tribute to Dr. Marjorie Peace Lenn and her contributions to quality assurance in the professions.  This speech has given me an opportunity to reflect back on what Marjorie accomplished, and to tell you about her significant contribution to quality assurance in teacher education, a foundational profession to which globalization presents so many challenges. 

In the early 1990s, Marjorie was working in Washington, DC,at COPA, the Council on Post-Secondary Accreditation, the forerunner of CHEA, the Council on Higher Education Accreditation, which is the umbrella organization for accreditors in the United States. At that time many institutions, individuals, governments and funding agencies from around the world were paying increased attention to the need for quality assurance in post-secondary education and were seeking help from organizations such as COPA.  At that time few people or agenciesin the US, including COPA, were prepared to provide adequate assistance to agenciesfrom outside the US, so Marjorie stepped forward to create the Center for Quality Assurance in International Education (CQAIE) in 1992 to take on that role. For the next twenty years sheengaged herself full-time in responding to callsfor help, advice, guidance, andsupport on quality assurance in education at the international level.
While Marjorie’s professional and personal talents were the keys to the Center’s successful agenda of activities, the design of the Center was also important.  The Center is a non-governmental, not-for-profit organization operating under the guidance of a board of directors.   All the members of the board have in-depth knowledgeable of post-secondary education and its role in the increasingly shrinking and inter-dependent world.  And all of them were always busy enough and wise enough not to micro-manage.
This expertise and independence permitted Marjorie to respond to a wide variety of opportunities with agility and flexibility.  She relied heavily on her own enormous talent and energy, but she also developed a network of like-minded experts all around the world.  The Center provided operational continuity and a visible presence, but Marjorie retained her option of picking and choosing its work.

What kind of work was she able to do with this independence and flexibility?

· she incubated new initiatives, 

· she created enduring structures, 

· she developed effective networks of skilled and dedicated people, 

· she articulated, recorded, ordered, synthesized and disseminated useful ideas in person and in print,
· she designed new processes and procedures,

· she drilled down through complex systems to understand, and she fought up through equally complex organizations to ensure that her ideas were heard,

· she mentored people.  

Here is what she didn’t do: 

· she never sought to create an empire in the form of increasing numbers of full-time professional or administrative staff;

· she never aspired to acquire a burgeoning footprint of plush offices or outposts;

· she never let herself be manipulated or co-opted,

· she was never less than honest.
Above all, she remained a courageous truth-teller. She would provide service by contributing expertise, then hand offlong-term implementationto the people who needed to work to maintain the progress: she knew early on about capacity building and sustainability. 

CQAIE’s activities took many forms, and were orchestrated with varying emphasis over the years.
Work in-country:

Over the years Marjorie work at the national level in a long list of countries to create or upgrade systems of quality assurance in postsecondary education.  She was inRomania; Bulgaria; Estonia; Sweden; South Africa; Zambia; Egypt; Israel; Jordan; Kingdom of Saudi Arabia;the United Arab Emirates; Costa Rica; Vietnam;East Timor; Japan; China; Colombia; Chile;Indonesia.  All told, Marjorie worked in around fifty countries.   Many of these countries were very challenging environmentsbecause they were under stress from political or social or economic change.  But Marjorie was both intellectually curious and fearless in her determination to make a difference where she could.

Not all of her projects were completely successful.  There were times when things did not move forward as expected, when people did not live up to what was expected of them, when for whatever reasons individuals or organizations became obstructionist or hostile. Marjorie became known in these cases for making a final report which included a clear and frank accounting of the problems which were impeding solutions to urgent problems. Then she closed the books and went on with other work.  Occasionally someone who had caused everyonea great deal of heartburn had a comeuppance, in which case Marjorie indulged in her wicked little laugh.  
Creating the A-Teams

Marjorie was adept at forming teams in response to a request for help from a university or a professional group. “We need accountants, engineers, nurses, former deans, department chairs,to help us improve our education programs. “ Marjorie would pull together a working group and present it as her “A-Team,” and then go about the work of planning.   As the years went by, she had increasing success in tapping the talent pools of many professional schools and organizations to help in furthering quality education programs in specialized areas.  And those A-Teams were increasingly international in composition, as she discovered like-minded people in her travels around the world.

Conferring

Over the years hundreds of people attended the many conferences, training sessions, workshops or special meetings Marjorie designed, convened, sponsored, co-sponsored, organized, or ran.  The topics were invariably central to the important issues of the day. “Gateways to Quality and Mobility in the Americas” in San Jose, Costa Rica; “The WTO and International Trade in Education Services”: a workshop for specialized and professional accreditors on “The Globalization of the Professions and its Impact on Accreditation” in 2003; “Assuring the Integrity of Higher Education in the Global Marketplace: Implications of Current and Future Services Trade Negotiations.”

Spreading the word

In addition to events, we should also look at the publications that bear Marjorie’s imprint, either as author, co-author, editor, contributor or publisher. “Foundations of Globalization of Higher Education and the Professions”;“Ethics and Educational Assessment: The Search for Quality and the Role of Accreditation in American Higher Education”;  “Conflicts of Interest and the Accreditation Process”;  “Site Visitors in the Accreditation Process: A Guide to Issues and Practical Concerns”; “Distance Learning and Accreditation,” (published in 1991!).  

Creating networks and organizations
Members of INQAAHE know that Marjorie was very active in the formation of many international networks and organizations, beginning with the International Network of Quality Assurance Associations in Higher Education.  The Arab Network of Quality Assurance in Higher Education spun off from INQAAHE.  Then there are the Asia-Pacific Quality Network, the Ibero-American Network for Higher Education Accreditation, the American International Recruitment Council (AIRC), to list a few.

Marjorie had an unusual ability to work with the minutiae that a new organization requires without letting herself becoming bogged down in the details or bureaucratic in her thinking.  The last organization I mentioned – AIRC – is a good example of her work.  She and a group of like-minded colleagues took on the challenge of applying quality standards to the activities of overseas recruiters who work to send undergraduate students to US colleges and universities.  Marjorie not only saw the problems raised by such activities, and helped formulate an appropriate response (the high level thinking); she was also the one to engage in writing bylaws and standards and creating the framework for the organization, which now has over 130 institutional members.  AIRC was created a few years before the practice of using paid recruiters become a hotly debated issue in the US, so its members and leadership had a well formulated point of view which has added clarity to recent impassioned discussions. Marjorie and theCenter ran the accrediting process for AIRC from its creation through the end of 2010, when with the Center’s blessingit spread its wings and flew from its formative incubator.  

The funders

Finally, I think you will find it interesting to see who called upon Marjorie to do the heavy lifting and at various times (sometimes repeatedly) funded her work.  

· The World Bank, 

· The Asian Development Bank, 

· The United Nations Development Program, 

· The Organization of Economic and Cultural Development, 

· The Gulf Cooperative Council,

· The Council of Europe, 

· The Soros Foundation, 

· The US State Department, 

· The South African Universities Chancellor’s Association,

· The Carnegie Foundation, 

· The Association of African Universities, 

· The Organization of American States, 

· The Association of Accrediting Agencies of Canada

Reputations are precious and competition for resources is strong.  This impressive list is evidence of Marjorie’s reputation fornot only expertise and experience, but also reliability, integrity, honesty, forthrightness, and intellectual courage. 

When Marjorie passed away in October 2010, she had begun scaling back some of her activities. But to the very end she followed in detail the on-going operations of one of her most noteworthy projects: IRTE, International Recognition in Teacher Education.  This brings us back to the theme of this conference, quality assurance in the professions, and the important subject of teacher education.

Over the years colleges of teacher educationabroad began to look to the United States for help in stimulating quality improvement in theirprograms.  Many education deanshad been educated in the United States and were attracted to the possibilityof benchmarking themselves against the standards of peers in the United States. They contacted NCATE (the National Council on Accreditation in Teacher Education) to see whether they could be accredited, but discovered that NCATE did not accredit institutions outside of the United States.Recognizing the importance of responding to this need from abroad, Dr. Arthur Wise, the then Executive Director of NCATE, Marjorie, and somefaculty leaders in teacher education in the UStogetherformulated a plan to create a program which would use NCATE unit standards, NCATE-experienced visiting teams, and a process very close to NCATE’s.  This program would be available to institutions outside of the US and offer “international recognition” in place of “accreditation.”  Thus in 2003 International Recognition in Teacher Education (IRTE) was begun, administered by Marjorie through the Center. 

NCATE nominated dozens of US education professionals who had extensive experience with its accreditation process.  From these lists of nominees Marjorie and her colleagues formed a Board of International Reviewers and smaller, separate Recognition Council.  The International Reviewers are involved with IRTE in two ways.  They can be nominated to work as consultants with an institution needing external developmental support as they institute quality assurance systems in preparation for an international site visit, (in which case they became ineligible to serve on a site visit to that institution).  Or they can be named to serve as a member of a visiting team and make a recommendation on whether the institution should be awarded international recognition.  The Recognition Council, including a number of NCATEactivists and leaders who also were deans or provosts, functioned as the ultimate decision maker.  Because only a few of these people had engaged in quality assurance work in teacher education outside of the United States, Marjorie insisted in preparing themby conducting workshops to guide them in the challenges of cross-cultural engagement.

From the beginning, Marjorieinsisted that IRTE be a supportive process, not a daunting challenge.  While the standards were clearly defined, it was understood that considerable expert consultation and help would be required to prevent institutions from becoming bogged down in an unfamiliar process. No institution would be left to struggle alone to try to achieve success. Periodic reports were required so that progress could be monitored, and problems identified before they grew into serious impediments.   Workshops were offered drawing together candidate institutions to introduce faculty members to the practice of evidence-based standards. Timetables pushed institutions to get on with the work required, or else step out of the process for a year if required to regain momentum.  In short, everything was done to promote the possibility of success.

There were some casualties along the way. Some institutions showed initial interest in becoming candidates for IRTE recognition, but dropped out.  Some institutions were in no position to even begin the official process: they needed to do substantial up-front work to put their houses in order in terms of faculty quality, adequate funding, basic faculty governance.  The collegial drafting of a conceptual framework for the education unit as a first step presented a major hurdle to someinstitutions that had simply grown too quickly to have had the luxury of thinking about what they were doing!  But IRTE grew and matured over the years, along with the institutions it served.
Marjorie never was aggressive about buildingIRTE into a large program.  International accreditation and quality assurance take an enormous amount of institutional resources on the part of everyone.  If we talk about the need to engage in capacity building in developing countries, we should also look at capacity building in our own organizations, and acknowledge that established quality assurance organizations take years to build. IRTE started modestly and remained small enough so that each institution received personalized care and support.  

IRTE turned out to be a remarkably timely creation.  A couple of decades ago, developing countries were persuaded that having “accredited” colleges of business in their universities was essential to a higher standard of living.  Then the spotlight shifted, and having an accredited engineering college seemed to be the key to economic development.  Now, as important as it is for countries to have high quality schools of business and colleges of engineering, today it is clear that the provision of high quality primary and secondary education is a pre-requisite to it all. And quality schools require quality teachers. The call for quality assurance in colleges of education is coming down from the very top of government offices and university officials around the world. With their heavy burden of transmitting cultural values as well as core content, teachers are not yet as globally exportable as managers, technical experts, and financial experts. There is no way that a country can import all the primary and secondary school teachers it needs from outside its own borders.  So the search for quality education has to begin at home.
The ten years of experience that IRTE has had working with colleges of education – mostly in the Middle East – have been richly informative for everyone involved in the process. Here are some of the issues, which have gained importance through repetition:

· A quality assurance process requiring data-driven evidenceis particularly challenging. A move from descriptive evidence and inputs to data-gathering, analysis and application often requires the creation of a new office of dedicated professionals to work with the faculty. It certainly requires a new mind-set in most of the teaching staff and administration.

· Expectations that faculty must be scholars of their profession, contributing to local andglobal debates on important issues through peer-reviewed publications present serious issues, especially when language issues are present.  What is a reasonable level of scholarly activity for a faculty member for whom English is a second language, and peer reviewed publications in her native language are limited? 

· The interaction between international specialized accreditation agencies and national quality assurance agencies is complex, and calls for repeated and open dialogue between everyone involved.  Competition between the parties would benefit no one.

· Many times the very people who are most motivated and best preparedto engage in quality assurance are the first to be picked off by the upper administration of a university or even the government to take another position.  So the person leaves, there is a vacuum that has to be filled, a delay, some scrambling around.  Frustrating to everyone, yes.  But until there is more expertise cultivated in quality assurance around the world, this will remain a fundamental challenge. 

· Cultural notions are so deeply embedded in accreditation standards and processes, while teacher education is so closely aligned with local practices and deeply held beliefs that there will need to be time to resolve inevitable collisions.  

The month I became president of the Center – in October 2010 – a major development occurred.   IRTE’s partner, he National Council on Accreditation of Teacher Education, and a second accreditor – TEAC, the Teacher Educator Accreditation Council– announced that the two groups would merge and form a new single accrediting organization, the Council on Accreditation of Education Professionals or CAEP, in January 2013.   And CAEP’s agenda called for it to engage in international accreditation.  Clearly, it was time to look at IRTE and decide on its future and the future of its institutions.

After several months of conversationswith NCATE, TEAC and CAEP colleagues we found that the IRTE agenda coincided with the new agenda of CAEP, and that CAEP would offer IRTE institutions some expanded options, including accreditation, which was until that time unavailable to them. As a result of these talks, on July 1, 2012, the Center will return IRTE to its roots at NCATE for administration. 

This transition provides CAEP with a precious resource.  Rather than plunging into international activities with only good planning and fine intentions, IRTE is a functioning model for CAEP to study and build upon.   The IRTE International Reviewers and Recognition Council members are all internationally experienced teacher education professionals.  And IRTE institutions abroad all have faculty and administrators who have experienced US quality assurance processes and are willing to share their ideas on how CAEP can best proceed in building its international agenda.

I cannot think of a better tribute to Marjorie and her work than to know that IRTE has served as a valuable bridge as quality assurance and accreditation in teacher education go global.

With the future of the institutions active in international recognition in teacher education program assured, the final decision is what to do with the Center itself?  And here, again, the future is bright. 
WASC is the acronym for the Western Association of Schools and Colleges (WASC), one of six regional accreditors in the United States.  In November of 2011 the WASC Senior Commission approved an increase in its international work in quality assurance, recognizing the increasing globalization of its member institutions in the United States.  WASC and the Center are discussing a possible collaboration based on the Center’s strong history of quality assurance work both in the United States and abroad.  

From the perspective of the Center’s leadership, many of WASC’s aspirations map well onto what Marjorie Peace Lenn achieved in her work in the past two decades.  There would be no higher tribute to this remarkable woman than to have her accomplishments recognized, reflected and sustained by her valued peers around the world.    
� For more information on the creation of CAEP, see �HYPERLINK "http://www.ncate.org/"�www.ncate.org/�, �HYPERLINK "http://www.teac.org/"�www.teac.org/�, and �HYPERLINK "http://www.caepsite.org/"�www.caepsite.org/�. 


� For more information on WASC, see �HYPERLINK "http://www.wascsenior.org/"�www.wascsenior.org/�. 





